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Abstract: The aim of conducting this research was to find out whether or not TBLT 
strategy has the effect of students’ speaking ability. The population was all of the eleventh 
grades students of MAN 2 Kota Bengkulu in academic year 2017/2018 that consist of 281 
students. The sample of the research of this research was taken from class XI IPS 3 which 
consisted of 35 students and class XI IPS 4 which consisted of 35 students. The students 
were divided into two class, the experiment class and the control class. The experiment 
was given treatment by using TBLT strategy in teaching speaking about demonstrative 
speech, while the control class was given by using conventional technique. The pretest was 
given to the two groups before giving the treatment. The mean score of experimental group 
was 57.786 and the mean score of control class was 58.057. The result showed that sig.(2-
tailed) 0.927 was higher than α-value (0.05). It means that the ability of both classes are 
not significant effect.  After given the treatment for ten meeting in experimental class, the 
mean score of experimental class was 68.92 and the mean score of control class was 63.54. 
The result showed that sig.(2tailed) 0.02 was less than (0.05). It means that the alternative 
hypothesis accepted and null hypothesis is rejected. So the researcher concluded the TBLT 
strategy gave positive effect towards students’ speaking ability in demonstrative speech of 
MAN 2 Kota Bengkulu. Moreover, the problem of this research formulated in the question: 
Is there any significant effect on students’ speaking ability in demonstrative speech 
between the students who are taught using TBLT strategy and those of that who are not?  
The hypothesis of this research is there is significant effect on students’ speaking ability in 
demonstrative speech between the students who are taught using TBLT strategy and those 
of that who are not. 
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INTRODUCTION 
 
Language is a tool for communication for human being in the world. By language we 
can communicate with everyone. Communication is a way in making interaction among 
people in the world. There are a lot of languages that are used in this world. Every country 
has different language. So, if we want to communicate with people that different country 
we should know first their language. Even, one region has a language that different from 
another. We have to have an international language to communicate with every people in 
this world. 
Nowdays, English is an international language. English has been used and studied by 
many people in many countries. According to Wardhough (1986:144), the English language 
is spoken in many places throughout the world. This makes English is important to be 
studied. In addition, English has been the dominant language in mass media, education, 
commerce, and formal language in a goverment. English gradually becomes displaced as a 
spoken and written language in communication. In order words, the communication of two 
or more peolple from different countries is not strange anymore. 
English is a foreign language in Indonesia. Indonesian goverment has obliged to teach 
and to learn English as a compolsory subject that is included in curriculum of education. 
English is included in the process of teaching and learning that started from the elementary 
school to the university. In order to get English competence, the students learn many 
subjects in English skills (speaking, reading, listening and writing) and the other English 
subject to support English competence, like vocabulary, grammar, syntax, and 
pronunciation. 
According to Tarigan (1991:41), there are four skills in English that have to be 
mastered by students. They are listening, speaking, reading, and writing. Speaking is the 
important skill concerned when the students want to master English in oral 
communication. In addition, Wilkins (1974:61) states that speaking is primary form of 
language is reffered to she/he can speak the language itself. It means that the succes of 
someone in learning a language can be proved by the ability of the students’s speaking in 
conversation. 
Speaking is a process in which a speaker tries to speak or tell what is in mind 
correctly. Morever, Ur (1996:120) says that speaking is a communication process because 
the language learner must be able to express their mind and feeling when they are 
speaking.in order words, the messanges or ideas of the speaker can be understood by by 
listeners. The speakers must be use a correct spoken language. 
The purpose of speaking, in principle is expressing of ideas and conveying of 
messages to listener, so the ideas themselves should arguably be seen as the most 
important aspect of speaking. On the other hand, the speaker needs also to pay some 
attention to formal aspect of speaking, such as vocabulary, correct spelling, as well as an 
acceptable grammar. 
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For most people, mastering the art of speaking is the most important aspect of 
learning a second or foreign language, and success measured in term of the ability to carry 
out a conversation in the language (Nunan, 1995:23). Therefore, speaking ability in English 
is very important for students, especially for students of English department. The students 
are demanded to be able to use their speaking ability well. Since after graduated, the 
students hoped can apply their English skill in public or private companies, course, 
institution, and others. That is way the speaking is more concerned in aplication than 
theory. 
In order to speak well, students must practice English a lot. They should use language 
orally. They can practice not only in the classroom but also outside classroom. In several 
years ago, the students at fourth grade, they were able to speak Belanda language, they 
could speak well. Even they never study the language in the classroom, but the reality is 
they could speak well. It was caused that they always listened and practiced the language. 
Today, every people at school have been taught English from Elementary School to 
University, the proof is they are not able to speak English well. Everybody positively knows 
the problems; they never practice and listened the language. Practice makes perfect.  
There are a lot of variants about method and teaching strategy in improving students’ 
speaking ability. Like are, Direct Method, Audio Lingual Method, Contextual Language 
Teaching, etc. Teaching a language is different with teaching other subjects. In teaching a 
language, especially English we have to make the students more active than the teacher. 
The students should have chance to practice the target language. It means that the students 
do not listen the explanation from the teacher only, but also they should practice the target 
language directly that appropriate with the contact of the subject.  
Based on the statement above, the researcher offers the teaching strategy in 
improving students’ speaking ability. The strategy is named TBLT (Task Based Language 
Teaching). Task-based language teaching is real-world or target task (David Nunan 
2004:19). So, they can learn and practice their English by what they are seeing and doing. 
Task-Based approach is the alternate to solve the problem where learning is developed 
through performing a series of activities as steps towards successful task realization. 
In contrast with the statement above, the reality in the field, the teacher comes to the 
class just brings students worksheet book and gives short explanation then gives 
homework to the students. It happens not only in villages, but also in town. So, only a few 
teachers who teach based on the good procedure by making lesson plan and use variants of 
methods or strategies. If this habit runs continually, positively the students cannot speak 
the target language especially English. 
To complete the background of the research and to know the real happen in the field, 
the researcher did the interview with the teacher in MAN 2 Kota Bengkulu. He said that the 
students’ speaking ability in MAN 2 Kota Bengkulu is still low. It is caused by the lack of 
vocabulary, students have no background about English, unsupported surrounding, and 
less of motivation. The researcher thinks that this is the common problem in teaching and 
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learning English. So the teacher feels confuse to decide what strategy or teaching method 
that appropriate to teach them, especially in improving students’ speaking ability.  
From the problem above, the researcher is interested to conduct the research in that 
school. That is why the researcher conducts this research entitled “ The Effectiveness of 
Task Based Language Teaching (TBLT) toward Students’ Speaking Ability in Demonstrative 
Speech at Eleventh Grades Students of MAN 2 Kota Bengkulu in Academic Year 2017/2018.  
 
METHOD 
Research Design 
This study used quantitative approach by quasi experimental method. This design is 
often used in classrooms when experiment and control classes are such naturally 
assembled group as intact classes, which may be similar (Best and Khan, 1993:51). Intact 
classes mean that the eleventh grade students of MAN 2 Kota Bengkulu. 
 
Population 
Population is entire set of individuals to which findings of the survey are to be 
extrapolated (Paul S. Levy:2008). It means that the population is all the individuals in a 
school, and the population of this study will be the eleventh grade students of MAN 2 Kota 
Bengkulu. The total number of population will be 46 students which comprising two 
classes and have the same English teacher. 
 
Sample of the Study 
To select the sample, this research used cluster-sampling technique. Gay (1990) 
states that the cluster-sampling is sampling in which group, not individuals are selected. It 
is because there is no researcher authority to select the population randomly all the 
numbers of the selected groups has similar characteristics, such as grades, mark, or ability. 
Among the eleventh grade class, two classes were selected randomly in order to be 
experiment and control class. XI IPS 3 was experimental and XI IPS 4 was control class. 
 
Instruments 
To know the effect of TBLT, the researcher give oral test by giving questions based 
topic the material, test is giving to the students to know speaking ability. The researcher 
divided the score into six criteria based on Baris Kasab’s journal (2005). The scores of them 
as below:  
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Speaking Assessment Rubric 
Component Score 
Task Achievement (20) 
1. Topics Dealt With Comprehensively & Relevantly With 
Appropriate Details. 
2. Topics dealt with comprehensively with limited details. 
3. Moderates success with topics, some details, some irrelevant 
data/ideas. 
4. Limited success with topics, some details, includes irrelevant 
data/ideas. 
5. Inability to deals with topics, includes irrelevant data/ideas. 
 
20 
16 
12 
8 
4 
Vocabulary (20) 
1. Use of vocabulary & idiomatic expressions accurate and 
appropriate. 
2. Appropriate terms used, but students must rephrase ideas 
due to lexical inadequacies. 
3. Communication limited from inadequate & inappropriate 
vocabulary. 
4. Frequent misuse of words & very limited vocabulary. 
5. Communication impaired from inadequate vocabulary.  
 
20 
16 
 
12 
8 
4 
Grammar & Structure (20) 
1. Makes few (if any) noticeable errors of grammar or word-
order. 
2. Some errors of grammar & or word-order, but meaning not 
obscure. 
3. Some errors of grammar & which obscure meaning. 
4. Use of only basic structures and simple sentence, and or 
frequent errors of grammar and or word-order which 
obscure meaning. 
5. Many errors, even in basic structures, causing impaired 
communication. 
 
20 
16 
12 
8 
 
4 
Intelligibility (15) 
1. Fully understandable, even with influence from mother-
tongue. 
2. Some mispronunciation attracts listeners’ attention, yet do 
not affect understanding. 
3. Frequent pronunciation deviation demand, great listener 
effort required. 
4. Hard to understand due to pronunciation deviation; great 
listeners effort required. 
5. Not understandable due to numerous pronunciation 
deviations.  
 
15 
12 
 
9 
6 
 
3 
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Fluency (15) 
1. Speech is influent and effortless with wide range of 
expression used. 
2. Occasional brief hesitations or searching for words, but they 
do not disturb the listener or prevent communication. 
3. Noticeable hesitations which sometimes disturb listeners or 
prevent communication. 
4. Hesitations and fragmentary speech often demand great 
patience from the listener.  
5. Fragmentary and disconnected speech results in disrupted 
communication. 
 
15 
12 
 
9 
 
6 
 
3 
 
Comprehension (10) 
1. Student appears to understand everything said; easy for 
listener to understand student’s intention and general 
meaning. 
2. Student understands most everything said, yet repetition & 
clarification necessary; student’s intention and general 
meaning are fairly clear to listener. 
3. Student has difficulty understanding what Is said & requires 
frequent repetition; many of student’s more complex 
sentences cannot be understood by listener. 
4. Student has great difficulty understanding what is said 
despite frequent repetition; only simple sentences can be 
understood by listener. 
5. Overall, what is said by both student and listener is mutually 
misunderstood. 
 
10 
 
8 
 
6 
 
 
4 
 
2 
 
Technique for Collecting Data 
In collecting the data, the writer used Demonstrative speech test. There is two tests, 
pretest and posttest that was given to the same sample of this study. The test for measuring 
knowledge, intelligent, ability of an individual group. In constructing the test, the writer did 
some steps: (1) preparing the test. The test was in form speech in front of classmate about 
making something, (2) asking the expert judgment on the appropriateness. It was the 
judgment from the writer’s advisors, (4) analyzing the result, whether or it not is valid and 
reliable, (5) producing the final test, (6) conducting test. 
The writer gave pretest to the control group and the experimental group as the 
sample of this study. It is to measure the students’ speaking ability before the experiment. 
Finally, the posttest was given to the sample, after the experiment conducted. It will to 
measure the students’ speaking ability after the treatment. 
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Technique for Analyzing the Data 
The experiment and control class are given an oral speaking test. Since this is a 
quasi-experimental research and it used an interval scale, the data are analyzed by using t-
test (paired sample) in order to calculate the pre and post-test result. According to Hartono 
(2004: 178), t –test is a statistic test which was used to find out the significant effect of two 
means’ sample on two variable compared. 
 
RESULT  
The results of the study were obtained based on the data analysis. The data were the 
scores of  students’ speaking ability test which was taken from pre-test and post-test given 
to  both  experiment and control classes.  After that, the data were analyzed by using t-test 
 
The Results  Of Speaking Ability Test 
The Description of Pre-Test and Post-Test Scores in the Experimental Class 
The frequency  of students pretest and posttest in the experimental class  can be 
seen on figure 1 
 
 
 
 
 
Figure 1. 
Graphic for the frequency of Pre-test and Post-test Scores in Experimental Class 
From the graph above, it can be seen that the highest frequency of students’ pre-test  
score in experimental group was in poor  category, while the lowest was in excellent 
category. And then, the highest frequency of students’ post-test score  in experimental 
group was in fair category and the lowest was in excellent category and very poor category. 
The distribution of pre-test and post-test in experimental group can be seen in table: 
0
10
20
Students'  frequency in 
experimental class 
pre test post test
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Table  4 . the score distribution in experimental class 
 
Score 
Interval 
 
Category 
Pre-test Post test 
Frequency 
(students) 
Percentage 
(%) 
Frequency 
(students) 
Percentage (%) 
91-100 
81-90 
71-80 
61-70 
51-60 
< 50 
Excellent 
Very Good 
Good 
Fair 
Poor 
Very poor 
0 
2 
2 
7 
14 
10 
0 % 
5.7% 
5.7% 
20 % 
40 % 
28.5 % 
0 
5 
5 
19 
6 
0 
0 % 
14.2 % 
14.2 % 
54.2 % 
17.1 % 
0 % 
 
From the table above, the pre-test in the experimental class, there was 0  (0%) 
student in excellent category, 2  (5.7 %)  students in very good category, 2 (5.7 %) students 
in Goode category,  7 (20 %)  students in fair category, 14 (40 %)  in poor category,  and 10  
(28.5  %)  students in very poor category. While in the post-test, there was 0 (0%) student 
in excellent category, 5 (14.2%) students in very good category, 5 (14.5%) students in good  
category, 19 (54.2%)  students in fair  category, 6 (17.1 %) students in poor category,  and 
0 ( 0%)  student in very poor category.  
 
The Description of Pre-Test and Post-Test Scores in the Control Class 
 
 
 
 
 
Figure 2 
 
Total score of students pretest and posttest in the control class 
 
0
5
10
15
20
students pretest and posttest 
score in control class 
pre test post test
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From the graph above, it can be seen that the highest frequency of students’ pre-test 
score in control class was in poor  category, while the lowest was in excellent category. And 
then, the highest frequency of students’ post-test score in control class  was in fair  category 
and the lowest was in excellent category. 
The distribution of pre-test and post-test scores in control class can be seen in table: 
 
The Score Distribution In Control Class 
 
Score 
Interval 
 
Category 
Pre-test Post test 
Frequency 
(students) 
Percentage 
(%) 
Frequency 
(students) 
Percentage (%) 
91-100 
81-90 
71-80 
61-70 
51-60 
> 50 
Excellent 
Very good 
Good 
Fair  
Poor 
Very poor 
0 
3 
1 
10 
12 
9 
0% 
8.57 % 
2.85 % 
28.57 % 
34.28 % 
25.7 % 
0 
3 
1 
18 
8 
5 
0% 
8.57 % 
2.85 % 
51.42 % 
22.85 % 
14.28  
 
 
From the table above, the pre-test in the experimental class, there was 0  (0%) 
student in excellent category,  3 (8.57 %)  students in very good category, 1 (2.85 %) 
students in Good category,  10  (28.57 %)  students in fair category, 12  (34.28%)  in poor 
category,  and 9  (25.7 %)  students in very poor category. While in the post-test, there was 
0 (0%) student in excellent category, 3 (8.57%) students in very good category, 1 (2.85%) 
students in good  category, 18 (51.42%)  students in fair  category, 8  (22.85 %) students in 
poor category,  and 5 ( 14.28%)  student in very poor category.  
 
The Homogeneity and Normality of the Data  
Before analyzing the data, homogeneity and normality of the data should be 
measured well. Hence, the kolmogorov smirnov test was used to determine it. 
The Result of Normality Test of Pre-test Scores 
In analyzing the normality of the data test of pre-test scores, one sample kolmogorov 
smirnov test was used since the data of each group less than 50 data. The test of normality 
of pre-test scores of the experimental class can be seen in table. 
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Test Normality of Pre-test Scores in Experimental Class 
  score pre test experimental 
N 35 
Normal Parametersa Mean 57.8143 
Std. Deviation 12.21504 
Most Extreme 
Differences 
Absolute .115 
Positive .115 
Negative -.085 
Kolmogorov-Smirnov Z .679 
Asymp. Sig. (2-tailed) .746 
a. Test distribution is Normal.  
 
The kormogorov-smirnov test of the pretest of the experimental class showed that 
significance was 0,746 since p value was higher  than 0.05, it could be concluded that the 
data obtained were considered normal. 
The histogram of the normal data of pre-test scores of the experimental class can be 
seen on figure 3: 
 
 
  
 
 
 
 
 
The Histogram of the Students’ Prê-test of the Experimental Class 
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The test of normality of pretest scores of the control class can be seen on table: 
Test Normality of Pre-test Scores in Control Class 
  score pre test control class 
N 35 
Normal Parametersa Mean 58.0571 
Std. Deviation 12.30123 
Most Extreme 
Differences 
Absolute .086 
Positive .086 
Negative -.072 
Kolmogorov-Smirnov Z .508 
Asymp. Sig. (2-tailed) .958 
Test distribution is Normal.  
 
The kormogorov smirnov test of the pre-test of the control showed that significance 
was 0.958  since (0.958) was higher than 0.05, it could be concluded that the data obtained 
were considered normal. 
The histogram of the normal data of pretest scores of the control class can be 
seen on figure 4. 
 
 
  
 
 
The Histogram of the Students’ Prê-test of the Control Class 
 
The result of Normality Test of Post-test Scores 
In analyzing the normality of the data test of pre-test scores, one sample 
kolmogorov smirnov test was used since the data of each class less than 50 data. The test of 
normality of pre-test scores of the experimental class can be seen in table. 
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Test Normality of post-test scores in Experimental Class 
  score post test 
experiment 
N 35 
Normal Parametersa Mean 68.9286 
Std. Deviation 9.43331 
Most Extreme 
Differences 
Absolute .185 
Positive .185 
Negative -.115 
Kolmogorov-Smirnov Z 1.093 
Asymp. Sig. (2-tailed) .183 
a. Test distribution is Normal.  
 
The kormogorov smirnov test of the pre-test of the control showed that significance 
was 0.183  since (0.183) was higher than 0.05, it could be concluded that the data obtained 
were considered normal. 
The histogram of the normal data of post test scores of the experimental class can be 
seen on figure 5. 
 
 
 
 
 
 
The Histogram of the students’ Post test of the Experimental Class. 
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The test of normality of post test scores of the control class can be seen on table. 
Test of Normality of Post-test Scores of the Control Class 
  posttest control class 
N 35 
Normal Parametersa Mean 63.5429 
Std. Deviation 9.73575 
Most Extreme 
Differences 
Absolute .158 
Positive .155 
Negative -.158 
Kolmogorov-Smirnov Z .935 
Asymp. Sig. (2-tailed) .347 
a. Test distribution is Normal.  
 
The kormogolov smirnov test of the post-test of the control showed that significance 
was 0.347 since (0.347) was higher than 0.05, it can be concluded that the data obtained 
were considered normal. 
The histogram of the normal data of post-test scores of the control class can be seen 
on figure 6. 
 
 
 
 
 
 
 
 
 
The Histogram of the Students’ Post Test of the Control Class 
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The Result of Homogeneity of Variances Test 
Levene Statistic df1 df2 Sig. 
.002 1 68 .966 
 
The test of homogeneity of variances showed that the significant was 0.966. since 
0.966 was higher than alpha level 0.05 meaning that the variance of every treatment was 
homogenous. 
 
The Statistical Analysis 
In order to verify the hypotheses proposed, the statistical analyses were applied. 
(SPSS) 16 program for window was applied in order to find out whether or not there was 
significant effect in students’ speaking ability on demonstrative speech between the 
experimental class and control class. 
 
Paired Sample t-test Analysis 
Statistical Analysis on the Result of Pre-test and Post-test in the Experimental Class 
The following is the statistic description of samples pre-test and post-test in 
experimental class. 
Table 11.  Statistic description 
Paired Samples Statistics 
  Mean N Std. 
Deviation 
Std. Error Mean 
Pair 1 pre test 
experiment 
57.814 35 12.2150 2.0647 
post test 
experiment 
68.929 35 9.4333 1.5945 
 
Based on table above,  the mean of speaking pretest in the experimental class was 
57.814  and the standard deviation was 12.21 . The mean of speaking achievement posttest 
in the experimental class was 68.92  and the standard deviation was 9.43. 
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Paired Sample Test 
 
  Paired Differences T df Sig. 
(2-
taile
d) 
  Mean Std. 
Devi
atio
n 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
Pair 1 pre test 
experiment 
- post test 
experiment 
11.1
143 
6.62
45 
1.11
97 
-
13.38
99 
-
8.8387 
9.9
26 
3
4 
.000 
 
From the table above, paired sample difference in mean between pretest and 
posttest of speaking in the experimental class was  11,11  with standard deviation of  6.62 
and t-obtained was 9.92  at the significant level 0.05 and the  degree of freedom  34  and the 
value of t-table was for two tailed test was 2.0. 
From table, it can be seen that t-obtained 9.92 was higher than the critical value of t-
table 2.0. it can be stated that the research hypothesis (Ha) was accepted and the null 
hypothesis (Ho) was rejected. It means that there was significant  effect in speaking 
achievement within the students in the experimental class. 
Statistical Analysis on the Result of Pre-test and Post-test in the Control Class 
Table shows the statistic description of samples pre-test and post-test in control class as 
follows. 
 
Statistic Description 
Paired Samples Statistics 
  Mean N Std. Deviation Std. Error Mean 
Pair 1 pre test control 58.057 35 12.3012 2.0793 
post test control 63.543 35 9.7358 1.6456 
 
Based on the paired sample statistic above, the mean of pretest in the control class 
was 58.057 and the standard deviation was 12.30 The mean of post test in control group 
was 63.54.  and the standard deviation was 9.73.  
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Paired Samples Test 
  Paired Differences T df Sig. (2-
tailed)   Mea
n 
Std. 
Devia
tion 
Std. 
Error 
Mean 
95% 
Confidence 
Interval of the 
Difference 
  Lowe
r 
Upper 
Pair 1 pre test 
control - 
post test 
control 
5.48
57 
12.26
99 
2.0740 -
9.700
6 
-
1.2708 
2.645 34 .012 
 
From the table above, paired sample difference in mean between pretest and 
posttest of speaking in the control class was 5.48  with standard deviation of 12.69 and t-
obtained was 2.64  at the significant level 0.05 and the  degree of freedom 34 and the value 
of t-table was for two tailed test was 2.0. 
From table, it can be seen that t-obtained 2.64 was higher than the critical value of t-
table 2.0. it can be stated that the research hypothesis (Ha) was accepted and the null 
hypothesis (Ho) was rejected. It means that there was significant effect in speaking 
achievement within the students in the control class. 
 
 Independent sample t-test Analysis of Students’ Speaking Ability  
In order to find out whether or not there was significant effect in speaking ability on 
demonstrative speech between the students who were thought by using TBLT and those 
who were not, the result of post-test score of speaking ability in recount text in the 
experimental classes were compared by using independent sample t-test. 
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Independent Samples Test 
  Levene's 
Test for 
Equality of 
Variances 
t-test for Equality of Means 
  F Sig. T Df Sig. 
(2-
taile
d) 
Mea
n 
Diffe
renc
e 
Std. 
Erro
r 
Diffe
renc
e 
95% 
Confidence 
Interval of the 
Difference 
  Lo
we
r 
Upper 
sco
re 
Equal 
variances 
assumed 
.100 .753 2.35
0 
68 .022 5.38
57 
2.29
14 
.81
32 
9.9582 
Equal 
variances 
not 
assumed 
  2.35
0 
67.9
32 
.022 5.38
57 
2.29
14 
.81
32 
9.9583 
 
The independent sample showing the comparison of post-test of experimental class 
and control class displayed the difference between both scores. It was identified that t 
count 2.35  higher than t table 1.668 the conclusion that alternative hypothesis was 
accepted and null hypothesis was rejected. It means that there was significant effect in 
speaking ability in demonstrative speech scores between the students who were taught by 
using TBLT strategy and those who were not.  
 
DISCUSSION 
 Experimental and control class were same in their initial level of speaking ability as 
indicated by the speaking pretest are given before the treatment. The mean score of pretest 
in the experimental class was 57.786 and the mean score of control group was 58.057. 
Statistical analysis has revealed that there is no significant effect in their pretest scores of 
speaking ability (t=0.927, df 68, p=0.01). in other words, the treatment using TBLT were 
started from similar level of rspeaking ability. 
 Based on the result of the study, tho following interpretations are presented to 
strengthen the value of the study. After doing the post-test, the result showed a statistically 
significant effect in speaking ability between the students who were taught using TBLT 
strategy and those who were not. The mean score of the post-test of experimental class was 
higher than the mean score of the post-test of control class. It was understood that TBLT 
strategy gave significant contribution in improving students’ speaking ability. 
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 The mean post-test of experimental class was compared to the mean of control 
class. The result showed that sig. (2-tailed) or p-value (0.02) was less than α-value (0.05). It 
means that there was significant effect in speaking ability could give a significant 
contribution in developing the eleventh grade students’ speaking ability in demonstrative 
speech.  
 There were some reasons why TBLT strategy gave significant contribution to 
improve students’ speaking ability in the experimental class. First, the students in the 
experimental class were active and eager to learn. They could understand easily how to use 
TBLT strategy after that strategy was explained by the researcher.  
 The students in the experimental class were given and asked to speak in front of 
public, the students used TBLT strategy to demonstrate how to make or do something. 
After that, the students are brief and confident to speak English in front of public. The 
theme was also interesting to be studied by the students, because its theme was always 
done by them in their activities at home. Besides that, the students in the experimental 
class got the treatment of the TBLT strategy for ten meetings in the school.  
 The frequent exposure of TBLT strategy helped the students in leraning speaking 
ability. The students in the experimental class were attentive and attractive when the 
reseacher taught speaking in demonstrative speech by using the TBLT strategy. 
 Second, TBLT strategy could be effective to improve senior high school students’ 
speaking ability in demonstrative speech. Most of the students in the experimental class 
had better development and improvement in their post-test scores compared to their 
scores in pre-test. The development and improvement of the students in the experimental 
class could be seen from the result of the students’ gains taken from pre-test compared to 
post-test (see table 4).  
 In addition, one of the factors that made result of the students’ post-test higher 
compared to the result of students’ pre-test was because of the same theme related to the 
TBLT strategy were repeated in the post-test so that the students were kind of familiar 
with the instrucsions. 
 Prabhu (1987) defines a task as "an activity which required learners to arrive at an 
outcome from given information through some process of thought, and which allowed 
teachers to control and regulate that process". It allows for the students easy to practice 
their speaking ability. TBLT strategy is designed to help students to learn four skills in 
English, especially in speaking ability. The students were active to speak and communicate 
with the others.  
 As the students in the control class did not get the treatment of TBLT strategy, the 
result of the students’ post-test scores was not significantly improved. The students were 
not exposed to the use of TBLT strategy in their English lesson especially in learning 
speaking English about demonstrative speech. The students in the control class got lower 
scores in the post-test.  
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 Finally, using TBLT strategy could be one of the ways in teaching to develop 
speaking ability in demonstrative speech. The students enjoyed using TBLT strategy as 
they could speak briefly. However, it takes time to make them get used to this strategy 
because this strategy was new for them. Based on the study, the difficulties in speaking 
were students used to they are were nor brief speak, shy to speak, and low of vocabulary. 
When they used TBLT, they could reduce their difficulties.  
 The researcher taught them by giving them the theme that interesting  and usually 
they do in their activities, and then they are asked to make a small groups, they made a 
paragraph that appropriate with the time, then they were asked to demonstrate according 
to the paragraph that had been made by them in front of the class.  
 Therefore, they need to be more exposure to develop speaking ability in further. 
Speaking is a fundamental task that must be mastered by every students in order to be able 
communicate each other in their school or in their every activities. Speaking is the 
fundamental  tool for learning. Unless a student learns to speak, he or she will face severe 
obstacles in life. Speaking, especially for students, must be fun, as well as education. That is 
why TBLT strategy is one of choices of teaching speaking for senior high school students. 
 
CONCLUSION 
Based on the findings and interpretation stated on the previous chapter, some 
conclusions are drawn. First, there was significant effect in speaking ability toward the 
students who were taught by using Task Based Language Teaching (TBLT) strategy and 
those who were not. The students in the experimental class could improve their speaking 
ability significantly. Their better achievement toward speaking ability can be seen based on 
the scores of the post-test which were higher then the scores of the pre-test. TBLT strategy 
was effective to improve senior high school students’ speaking ability. It can be seen from 
the analysis of the data gathered during the experiment and after the experiment. Most of 
the second grades students in the experimental group had better development  and 
improvent and they were enthusiastic and active in using TBLT strategy. 
 
SUGGESTIONS 
Based on the conclusions above, the researcher would like to suggest that TBLT 
strategy can be applied at senior high school, especially at MAN 2 Kota Bengkulu, in order 
to develop and improve the students’ speaking ability.It is hoped that there would be a 
similar study by using this strategy including other skills, such as writing, listening, and 
reading integratedly. In this way the result of teaching and learning English as a foreign 
language hopefully will be much better.  
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